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This thesis is, to me, a very imsatisfaotory piece of work. As is stated 
on page 12, it was my intention , when I chose the subject, to secure the 
greater part of dijc material from the Department of American Education of 
the Interchurch World Movement Survey. This intention could not be carried 
out, however, for two reasons: First, the lack of sufficient returns on the 
questionnaires sent out by that Department of the Survey, and second, the 
unscientific nature of the returns that were available. The result is that 
the materials used hereflai, as far as surveys are concerned, are largely 
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RELISIOUS EDDCATIOM AND THE OHEISTUB OOILESB.
I. Definitions.
1, Education.
There are many definitions which profess to tell us 
what education is. One of these is that education is the impart­
ing of knowledge. According to this definition the great thing 
is knowledge. It ip stored up in hooks, in courses of study 
and in the minds of teachers and other learned people. Schools 
exist to retail it to young people, to pass it on from the 
places where it is to the places where it is not. It is to he 
administered in carefully prepared doses. The object of the 
recitation is to determine whether the student has taken the 
doses as directed. Periodical inspections of the student’s ^ 
stock of knowledge are made in the form of examinations. The;^e 
are the scales upon which at regular Intervals the student is 
weighed and measured and the best student is the one who retains
most of what is being poured into him.
But, while education undoubtedly has something to do
with knowledge, it is hardly its function to impart it. "I may 
keep a confectioners shop and hand out candy to you when you come 
to buy, or a coal yard and shovel coal into your cellar when you 
give me an order, but I cannot hand out knowledge or shovel it 
into the minds of students, no matter how willing they may be to
So'fro^ , ^
get it in that fashion. Knowledge is not that -s-^aathing, an 
whatever sohools may be they are not knowledge shops.
Another definition of education is that its object is 
not simply knowledge to minds but to disci^ine them, to exercise 
them, to draw thei^ , To those who hold this theory of education.
2.
Imowledge appears as something common or unclean. They set out 
to sljarpen and perfect the mind hy putting it to work, not on 
matters that it will have to work on as long as its possessor 
lives and that will be of lasting benefit to it, but on special 
teaching disciplines, valuable not because of the opportunities 
for knowledge getting which they provide, but for its mental 
exercises which one can perform in pursuing them. It is like 
having an individual chew rubber in order to develop^ the muscles 
used in the chewing process, instead of having him chew beefsteak, 
which will not only develops the jaws but give nourishment to the 
body as well. It makes little difference that the student after 
several years of such labor will seem to himself'to have learned 
nothing. The fact is that his mind will be as much more flexible 
and ready instrument because of these gymnastics,
‘^^owever the teacher is never called upon, nor could he if called 
upon to take hold of the student*s mind and put it through gymnas- 
tic exercises of perform -the process^f molding, sharpening, 
forming or perfecting, "In the Harvard club in Boston there is 
one room set apart for the use of graduates of the Medical School, 
and over the fireplace in that room there is an inscription, a 
motto, which states in a sentence the philosophy of the medical 
profession. It reads, "We dress the wound, God heals it." If 
a devoted student of education shoixld attempt to construct a 
similar motto which would in like manner set forth the object of 
his profession, I think it ought to take this form: feed the
mind, God makes it." fU. G, Moore, What is Education? P. 17.)
A third school holds that education does not consist in 
supplying knowledge alone not consist in euppdiylng knuwlbCLge"a'lunb) 
nor in the remaking and disciplining of the mind^but it' believes
3.
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"both in knowledge and in mental training, that they |o hand in 
hand and cannot be. separated. It asserts that knowledge is inner 
conviction, organizing experience in terms of vital need, and that 
while mind can be trained specifically to organize experiences, 
since different experiences call each for its approp?:iate form of 
reaction, mind cannot be trained in general to make them. This 
school looks upon knowledge not as a fixed and immutable thing but 
as a useful tobX which men have shaped to meet their needs in living. 
Men make it by thinking, and men will improve it by thinking, and 
before any one can use he must remake it through his own think­
ing for himself.
A fourth definition is that education is adjustment.
Those who hold this theory say that the purpose of education is to 
fit the individual to adjust himself to his environment, physical 
and social, to take his place in society and be enabled to live 
and thrive among men, as a plant lives and thrives in the environ­
ment to which it is suited. The chief fault with this definition 
is that it stops short of a really worthwhile purpose in education. 
It does not place man much above the animal world.
Another theory of education which is mostjwldely held at 
the present time is that of social efficiency. According to this 
theory the individual must not only be individually efficient 
but socially efficient. Education must teach co-operation, service, 
altruism. The educated man must feel his dependence upon society 
and his responsibilities for its betterment. The social better­
ment idea however is not greatly stressed by this school and when 
it is mentioned no ideal or ideals or standards are set up 
aooording to wMeh society is to te improved. In fact this 
theory as commonly expressed is not much in advance of the social
4.
adjus'tmen't theory. It holds that a man’s "intelleotual notions 
and his moral and ethical views must harmonise more or less fully 
with those of society or he will be estranged and isolated from 
it and his life rendered futile thereby. Sducation must train 
the individual for membership in the family, the state,, the church, 
the club, and the busiiiess world -r" (Walter Hobinson Smith, 
Introduction to Educational .Sociology, Houghton Mifflin, 1917)'.
Thus the idea of harmonizing- with or conforming ^ society seems 
to be the main purpose of education.
It may be admitted that there are some good elements in 
all these definitions, but it must also be admitted that none nor 
all of them takeii together go far enough in stating the true 
purpose and aim of education. Knowledge is undoubtedly indispensable 
but it should be usable- discipline is necessary if it has a worth­
while end; knowledge must be remade through ones own thinking but 
education does not stop here; the individual must know enough to 
be able to adjust himself to society but sudh an individual is not 
necessarily educated; and he may be what the hewey school calls 
socially efficient and yet not have elevated himself or shown any 
great ability to elevate society to a very high level. It is not 
sufficient that an individual he able tp adjust himself to his 
environment. Man has a responsibility both to himself and to 
society, and in order to be able to fulfill that two-fold responsi­
bility he must adjust himself to an ideal, an ideal as an end for 
himself and ap end 'as an ideal for society. He must therefore 
learn t© control himself in terms of the ideal or standard which he 
has set up. Education must be defined., therefore, as indeed, it 
is by no less a person than the great scholar' and teacher, Prof. 
Walter Scott Athearn, as "the introduction of control into
5,
experience." The educated■man is the man who can control his conduct. 
And if this control mizst he in terms of an ideal, the educated man 
is not satisfied with merely conforming himself to his environment, 
merely adjusting himself to his surroundings, hut hy controlling 
his behavior in terms of an ideal behavior, adjusting himself to 
an^ideal, he is able and desires to turn upon his environment 
and transform it according to his idea of what his environment
* ought to be.
2. Religious Education.
If education is the introduction of control into exper­
ience in terms of an ideal, then religious education must be 
defined as the introduction of control into experience in terms 
of a religious ideal. As used in this thesis the term will mean 
education in religion. Furthermore, it will mean, in addition 
to fhe education of the student in religion, the education of 
the student in the principles and methods necessary for the 
teaching of religion to others. As the discussion is to be from 
the standpoint of the college it will be concerned with the 
college curriculum of religious teaching and the college curri­
culum of religious teacher training. The problem is not only 
one of the religious education of the college students themselves 
but also of fitting the college students in some measure as 
teachers of religion, either professionally or as laymen.
S. College.
By a college is meant an institution requiring for 
entrance a certificate of graduation from a standard four-year 
High School or Academy or an equivalent amount of preparatory 
work and offering a four-year course of approXiniately 180 hours 
for which is granted a baccalaureate degree in Arts, Science, 
Education, Literature, Philosophy, or Social Science, according
6.
to the existing facilities and provisions, and the field in which 
the student does his major work.
4. Christian College.
By a Christian College is meant a college founded by 
and maintained either wholly or in part by the church. There 
might also he included in this classification those colleges 
which ti^ough practically independent financially are yet thought 
of as still belonging to the denominations which were responsible 
for their founding and whose student bodies are made up in con­
siderable degree of the young people of the mother churches. There 
are other qualifications that ought to be required of colleges 
in order to be called Christian, but the purpose of the definition 
here given is merely to indicate the kind of institutions that 
are being treated in this thesis.
•a
■II. Function of the Christian College.
^^The American college originated, as everyone knows, 
as an institution of religion, and largely for the purpose of 
preparing men for the Christian ministry. But great and moment­
ous changes have- taken place in the curriculum, the teaching force, 
the students, and the spirit and aim. The students have grown 
heterogeneous; they are no. longer a chosen religious set. The 
teaching force has changed in the same direction, because more 
and more stress is place upon specialized attainments, and less 
upon denominational or even religious standing. Comparatively few 
professors are now chosen from the ministerial rank. Meantinje the 
range of instruction has been narrowed with respect to certain 
religious topics, the theological seminaries have taken over most 
of the Hebrew, Kew Testament Greek, the doctrinal studies, while 
the enrichment of the curriculum in many directions has reduced 
the relative prominence of all studies in religion. Again,
7*
I
lnstr\iotlon has heen almost con5)lGt0ly freed from dogmatic limita- 
tlons. The profes'sor of history or of geology is scarcely conscious 
of a need of conforming his teaching to a standard that exists 
outside the facts of the subject itself. Another notable change 
is in the amount of student initiation* ’ Hot only have studies 
become largely elective, but religious activities have Jalso come ’ 
to be managed chiefly by the students themselves or by outsilde 
organizations. Finally, the college ib coming closer to* so-called 
secular occupations. It is as close to law and medicine, and 
perhaps to commerce as it 'is to the ministry." (G. A. Coe, Education 
in Eeligion and Morals, P. 230 f).
The denominational college has therefore practically 
lost the distinctive marks which in other days set it off from all 
else. It seems indeed, to have practically lost its consciousness 
of having a specific religious function; "it seems to be thinking 
of itself chiefly as an institution for education in the so-called 
general sense* So true is this that friends of religious education 
.have felt it incumbent upon them to start an agitation for the 
teaching of the Bible in Christian colleges I"
It is true that religion does form in a way a part of 
college life, but it is not an integral part of college education, 
Either in the official college consciousness nor in the unofficial 
consciousness of students has education in religion received any 
such recognition. It is true that some subjects that bear directly 
upon religion are included in the curriculum, chapel exercises 
are maintained, and Christian associations are encouraged. Some of 
the colleges Intend to be religious; they strive to preserve 
religion, to defend it, to guard the childhood faith of students 
(some however do not try very hard), and to win the unconverted*
8.
But this is not the same as education in religion. It does not 
occupy the standpoint of religious developement in any such way 
as the college occupies the standpoint of intellectual develop^- 
ment. In a word, the Bhristian college has not^as a general 
rule, recognized the principle of the unity of education. If it 
had done so we should find larger provision for the religious 
side of student develop/Jment. How many hoards of trustees spend 
as much money for this purpose as for instruction in any single 
department? How many faculties or administration officers 
study this problem as they study entrance reguirements cr the 
requirements for graduatipn?
It is generally accepted that the fxmcticn of the church 
is the extension of the kingdom of Sod. She church college there­
fore, it must he granted, may reasonably he expected to function 
as an institution to -help the church perform its God given task.
If the college is an educational, institution then its business 
clearly is to provide a religious education in order that its 
duty to the church and the kingdom may he performed.
"There are those who seem to think that there is no such
thing as religious education. Many talk as if the business of 
educating youth and the business of developing their spiritual 
nature were seperate and distinct enterprises, having nothing in 
common. They speak of oaring for the spiritual lives of students 
hy agencies outside of the schools themselves and do not realize 
that the developement of the spiritual life is an essential part 
of education itself. They talk as if one part of a youth were to 
be sent to school to be educated and another part taken now and 
then to church for the good of his spiritual life, as if the 
school were responsible for one section of him and the church 
for another; and it is the logical conclusion of such a view that
9.
tlie oiiuroh has nothing to do with ednoation."
"But the view which draws a sharp line of distinction 
"between the spiritual life of a youth and all the rest of his 
life' is radically and fundamentally erroneous. It ignores the 
unity of education and the unity of the youth to he educated.
The whole process of developing a child must necessarily he one 
process just because the child himself is a unit. We cannot 
separate him into parts however much we may desire to do so. He 
is not a body plus a mind plus a heart plus a will; he is just 
a human being in the mahing, and whatever influences are brought 
to bear upon him are brought to bear upon the vBh^le ^ him.
Whether the school alms to do so or not, whether or not it knows 
what it is doing, it is not merely instructing an intellect; it 
is actually making a man, some kind of a man. Whether or not 
a school recognizes the need of a religious education, it actually 
shapes the spiritual nature of each child within the range of its 
influence.'* Hence each school necessarily takes some part in 
providing a religious, or an irre|j^6us, education. As Dr. George 
A, Coe has pertinently said, "To receive no religious impression 
at all is exactly equivalent to receiving an impression that 
religion is unimportant,” and one impression or the other is being 
made by every school in the land. The function of the Christian 
college is not merely to make the impression that religion is 
important, essential rather, but so to develop^ the religious 
impulse, the spiritual nature, that the personality shall be 
molded into Christian character, the life inspired by Christian 
Ideals and actuated by Christian principles." (Place and Punction 
of the Christian College, James E. Clark, Assoc. Sec. College 
Board of Presbyterian Church.)
"But the individual is now a mere individual. Ckristian- 
ity is a religion of social relationships, and for these the college 
should specifically prepare its students. Just as the student . 
who expects to he a physician is advised to elect in .college such 
subjects as biology, bacteriology and chemistry; just as one who 
intends to become an engineer is directed to mathematics and 
physics, so every student should in some way receive such training 
as will help him to understand and to practice the religious 
principles- involved in the family life, church life, community, 
national and world life." (Coe. Ed. in Religion and Morals. 5Z6).
Ihe college graduate must take some attitude towards the church, 
the Bible, and its social and religious problems of the community 
in which he resides. The church expects to find in the college 
graduate the much needed leadership. Shis demand is growing every 
year; and the college which does not send out men and women 
prepared to be leaders in the solution of the moral and religious 
problems of the day will have failed in the right of our Christian 
democracy, ^f religion has any place in society, it is also
entitled to a place in the college curriculum along with science
history, language, philosophy, and 6.ther subjects.
The churches are crying for Sunday School teachers,
Prof. Atheam says. "The greatest desidera^in the modem church is 
unquestionalfly an adequate supply of capable and trained Sunday 
School teachers, men and women who are both intellectually and 
spiritually qualified to help guide the young life of the church, 
both in the study of the Bible and in that moral and religious 
education that is the aim and end of all Sunday School teaching.
It is without doubt evident that the teaching ability of the 
rank and file of the teaching force in the Sunday School cannot
11.
be appreciably raised by Bible drill books and elementary pedagogy 
pamphlets in the hands of untrained leaders. The cplleges must 
furnish the necessary leadership in the forming of trained lay
workers and a trained ministry.
The Methodist Episcopal Church alone needs 13,000 Christian
leaders for the promotion of the projects as outlined hy the 
Centenary for both the home and foreign fields. The ohuroh 
colleges must assume the responsibility of helping to sftpply these.
It would tahe 5,000 to 6,000 leaders just to fill the present 
vacancies without planning any forward movement in the extension 
of the field and the work. There are^only 1700 to 1800 graduates 
from .the Protestant seminaries annually while there is a decrease 
of 5000 to 6000 ministers annually through death, resignation^ etc.
The colleges are not furnishing the material for the seminaries-i 
Hi concluding the discussion of this .tjopio let us- note 
three outstanding functions of the Christian college from the
standpoint of religious education.-
1. iGliaracterbuilding ^f the students.
2. Training f.or community service as laymeh: To' this 
end. bringing the student to an intelligent understanding of the 
moral and religious problems confronting every citizen and parent.





d. Teaching Eeligious Education.
e. Director of Religious Education.
f. Sunday School Association work.
g. Educational Secretary for Denominational Boards.
(While the college is not primarily a professional or 
vocational school it yet has its function in furnishing an oppor­
tunity for the beginning of such preparation.)
III. ■ A Survey of the Church College to Determine to What Extent 
It is Performing Its Function.
(Introductory.)
It was the intention of the writer, when the subject of this 
thesis was chosen to draw the material for the discussion largely 
from the results of the Interohurch World Movement Survey, Depart- 
ment of American Education, fhis intention, however, could not 
be carried out because of two reasons: First, the lack of suffi­
cient returns on the questionnaires sent out by the American 
Education Department; and second, the unscientific nature of 
the returns that were available. Dr. Robert L. Eelley, who is 
in charge of this survey, in "Christian Education" of November 
1919, says, "The fundamental purpose of the American Education 
Division is to discover and develops the agencies which are now 
equipped or’which have th^ field and constituency which indicate 
that they should be equipped for the training of Christian 
leaders both lay and professional,
"Elaborate schedules have been sent to colleges and 
universities, theological seminaries, training schools and second­
ary schools which are intended to discover the educational 
standards and equipment and the financial resources, actual and 
potential, of the various institutions, as well as tb‘discover 
the immediate service they are now rendering or may render under 
conditions which the Interchurch may help them to reach in the 
training of Christian leaders, lay and professional." Dr. Kelley
12.
used the proper word when he said the schedules were elaborate, 
and it is the opinion of the writer that this wor^d also well
13, .
descri'bes a large number of the returned schedules, though the 
word has a somewhat different meaning in the latter case. The 
mistake the American Education Department made was in thinking 
that the questionnaires would be returned, fully and properly filled 
out by the Presidents or Secretaries of the -institutions without 
being handled by trained experts who would have known how to go 
out and secure the desired information. As a result the returns 
appear to have very little scientific value, at least from the 
standpoint of Religious Education. The writer visited the 
American Education Department of the Survey in the Inter-Church 
offices in Hew York City and examined carefully a considerable 
number of the returned schedules. Hence the above expressed 
opinion. Apparently, many of them were filled out carelessly and 
hastily.
The material contained in the following pages, therefore^ 
is largely drawn from reports of individual and committee surveys 
that have been made during the last four or five years.
The Surveys of the Council of Church Boards of Education.
In 1915 the "Committee on Religious v/ork- in Denominational 
and Independent Institutions" of the Council of Church Boards of 
Education made an examination of the catalogue s'of 150 denominational 
and independent institutions in the northern states. Of these 
150 institutions, only 81 had professors ojT instructors In Biblical 
literature^ apparently giving their entire time to this department. 
Nine other institutions had professors holding chairs in Biblical 
literature, but also holding chairs in other departments. In 15 
other institutions, the president was the professor of Biblical
literature and apparently gave to it some part of his time. In 
30 others, the instruction in Biblical subjects was given by
professor in charge of some other department. In 16 there were no
14.
professors of Biblioal literature and no courses in Bible study 
offered whatever. In the sl who had professors in this department, 
16 have 2 professors, 6 have 3, while 3 have 4 or more. Of the 
150 institutions, 66 required more or less instruction in the Bible 
for graduation. In the 69 other institutions, in which some 
oQdrse is offered, the work is entirely optional. There were 8 
which offered only 1 hour a week. There 14 which offered 2 hours 
QYiiyj 7 which offered 3;- 15 which offered 4, and 6 which offered
5 or« more. 0^ of t^ ox egactly one-third, offered _5
hours or less of Biblical instruction during the students course. 
There were 32. which offered from 6 to 10 hours to the students;
24 from 11 to 15 hours; 15 offer from 16 to 24 hours, while 6 
of them offered more than 25 hours.
This report says, "When it is recognized that the average 
small denominational college offers not less than 50 hours of 
instruction in English, 30 in history, 150 in languages, 30 in 
■mathematics and 100 in science, it is apparent tha1j Biblical 
literature has not yet received its due proportionate attention 
in the make-up of the ordinary college curriculum., The committee 
has not had time to tabulate carefully .the character of the 
instruction, but outside the institutions which have professors
I
giving full time to this department, the grade of work given is 
apparently not that which obtains in other departments of the 
college. Moreover, it must be recognized that it is impossible for 
courses which are giveii but one or two hours a week to reach the 
.same level of efficiency as those which are given more frequently. 
The one hour course in any subject is likely to be treated as a 
side issue even by the students who are taking-it." (Fourth 
Annual Jleport, 1915, Council of Church Boards of Education.)
In 1916 the same Gommittee made a study of 203 denomina­
tional colleges. In these 205 institutions there were 33 endowed 
Bible chairs} 57 professors giving 10 hours per week to Bible
teaching; 52 professors giving less than 10 hours per week; in 
35 colleges the Bible courses were attached to the work of various 
non-Biblical departments, and in 24 institutions the Bible courses 
were taught by the president in connection with his administrative 
duties, Bible courses are required in 138 colleges as follows:
44 institutions require 4 hours or less out of 120 required for 
graduation; 25 require 5 or 6 hours; 46 require 8 hours; and 
14 require over 8 hours. a?he 1916 report says: "It is certainly 
a cause of thanksgiving that at least '33 of these 203 Christian 
colleges have made somewhat adequate provision for permanent 
instruction in the Bible." The report calls attention to the 
fact that two or three denominations had recently launched aggressive 
campaigns to raise funds for the purpose of introducing Biblical 
courses into their church SGhoolsl Ihe report contains the 
following significant paragraphs:
"To judge of the seriousness with which this work is 
regarded, we must note the 'time devoted to other departments in 
comparison. A study has been made of seven colleges in Ohio and 
Indiana, all of them of medium size and most of them under Christian 
control. Each of these seven colleges offers an average of 50 
hours in each of the following departments; biology, ohemistiy, 
Greek, Latin, EngH-ish, history, political science and mathematics. 
Comparing our tabulation with the average, we discover that there 
are 14 colleges of the 203 that offer 50 hours in the Bible, the 
average number of hours in other departments. There are 52 
colleges that offer 24 hours or thereabouts in the Bible. Thus 
about 14 colleges give the Bible a place of equal time and 52 
colleges give the B
15.
ible a place of half the time given
other
16.
departments in the same institution.
"To be perfectly fair we should take into consideration 
also the courses offered in the allied subjects given in other 
departments. fBy ’allied subjects’ is meant those subjects closely 
related to the study of the Bible, as New Testament Greek, the 
pfeychology of religion, evidences of Christianity, etc.) However, 
in no case is this very large. We secured the following results: 
There are no colleges that give 50 hours in these subjects. There 
are 17 that give 18 hours. There are 52 that give between 8 and 
IS. Adding now the number of hours given in the Bible and those 
given in the allied subjects, we have the following results;
11 colleges give above 70 hours.
15 colleges give between 50 and 70 hours.
34 colleges give between 32 and 50 hours.
21 colleges give between 25 and 32 hours.
48 colleges give between 16 and 25 hours,
28 colleges give between 12 and 16 hours.
23 colleges give between 8 and 12 hours.
20 colleges give under 8 hours.
"There is an indication that some of the college presi­
dents are awaking to new interest in this subject and several of 
them are taking a lead in the movemeht to secure a real introduc-. 
tion of this study into their curricula. On the other hand there 
is a surprising number of institutions that apparently have no 
interest whatever in thi^ subject. It does not seem to concern 
them at all. They have made no' provision for thO instruction of 
their pupils in this important matter and, as we have pointed out-, 
more than one quarter have ever done anything really serious.
Yet many of them are established on Christian founcLations. If
17.
the conditions were really known, the constituency of many of 
these institutions would certainly be aroused, for there is an 
impression abroad that the Christian colleges at least are offering 
adequate instruction in the Christian revelation. The Council 
will remember some of the attempts of some of the college presidents 
at our session last year to defend themselves in this matter and 
to suggest that while the college was not doing anything definite,
V
their pupils had the opportunity of Bible study in the. Sunday 
Schools, young Peoples'S Societies and in the voluntary classes of 
the Christian Associations. It is strange^certainly^that any man 
who is at all acquainted with the character of the work done in these 
directions would attempt to .suggest that this kind of instruction 
was to have any serious consideration on the part of college facul­
ties. The very claim which is put forth by these officers in 
defense of their institutions is a revelation of the conditions 
which exist. We note that among some of these institutions which 
make no such provision are some of our oldest denominational col­
leges that were founded primarily for the ptirpose of providing an 
educated ministry. Evidently they have forgotten whence they 
sprang. In their desire to provide an education that whall be 
much life that offered by state institutions, they have forgotten 
that they have a special mission in the world. We feel very sure 
that if these Christian colleges are going to have any effectual 
appeal to their constituency in the near future,' they must in 
pure self-defense, if for no other reason, return to the point 
whence they came and put the Bible and Christian truth back into 
their proper place in their curricula. Otherwise they will meet 
no response when the facts become known."
(Fifth Annual Report of Council of Church Boards of
• Education.)
18.
In 1915 Prof. W- S. Athearn at that time head of the 
Eeligious Education Department of Drake University, made a survey 
of 120 denominational colleges to discover what they were doing 
towards the training of teachers for the- Sunday Schools of the 
country. Only S4 of them offered any courses designed to train 
religious teachers. Only 66 courses totaling 208 l/S semester 
hours were offered in the 120 colleges and only three professors 
were employed for full time in this field, and 32 for part time.
In 1916 he'^made another survey of these same colleges to 
find out what they were doing for the training of secular ‘teachers. 
Eighty-eight colleges reported 258 courses in psychology; 125 in 
history of education; 229 in educational theory; 116 in practice 
teaching; 169 in methods of teaching pu'blic school branches;
159 other educational courses for public school teachers; a total 
of 1,056 educational.courses in addition to the courses offered in 
subject matter, such as science, history, mathematics, etc. These 
88 church colleges employ 110 full-time professors and 421 part- 
time professors t’o train secular teachers, over against three 
full-time and 32 part-time professors to train teachers for the 
church. Sixty-eight of these colleges reported an enrolment of 
31,956 students, 8,045 of whom are preparing for public school 
positions. This means that a little over 25 per cent of the students 
in these church colleges are being trained for secular schools.
There were 1,493 graduates from educational departments in 1915. 
Sixty-nine of the eighty-eight institutions reporting fully meet 
the requirements of their respective state Boards of Education, so 
that their graduates receive state teacher’s certificates upon 
their graduation without further examination. fin most states 
the requirement is from 20 to 30 semester hours of psychology and 
education during a four-year course of 120 semester hours.)
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Seven colleges of one religious "body, which is typical 
of the others, report 12 courses in religious education and 101 
courses in secular education; they employ two professors for 
full time and two for part' time to train religious teachers and 
21 for full time and 43 for part time to train teachers for the 
state. Six of the seven colleges meet the requirements of the 
state for state certificates without examination.
'"'^Another view of the same situation may he had by look- 
‘ing at the statistics of all the church colleges in Iowa offer 14 
courses in religious education, and 213 courses in secular 
education. They employ two professors for full time and four 
for part time to train religious teachers, and 29 for full time and 
58 for part time to train secular teachers. Thirteen of the 17 
fully meet the state requirement of 30 hours of psychology and 
education. Over 2,000 public school teacliers are trained each year 
in these 17 church colleges. If these 17 church colleges were 
annually training 2,000 teachers of religion, the problem of 
educational leadership in the local churches of Iowa would be 
solved. Of if these 2,000 school teachers trained in church col­
leges were given an insight into the theory, practice and organiza­
tion of modem religious education in the local church, in addition 
to their public school training, a new day would come in the church 
life of that state. But the church people Of Iowa pay their taxes 
to support a great state normal college; in addition to this, 
they contribute liberally to their church colleges for a different 
service, and get back the same product from both investments.
Some day the eyes of the good church people will be opened, and 
they will talk about misappropriation of church funds, double 
taxation, etc., and the so-called church colleges will be called
/
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to a titter repentanoe." (See Athearn, W. S.. Teachers for Week-Day 
Beligious Schools. Religious Education, 11:0, June, 1916.)
Prof. GihhsV Survey.
In 1917 Prof. W. C. Sihhs, of the Bible College of 
Missouri made a survey, the results of which are published in 
Bulletin of Bible College of Missouri, Hov. 1917,. Prof. Sibbs 
says: "A careful, unprejudiced, impartial and reasonably thorough
examination as to the facts concerning Biblical and religious 
instruction now being given in the colleges and universities of 
the United States leads to the conclusion that we are failing to 
improve the opportunities before the church in the matter of 
adequate religious education of the young in our colleges. They ^ 
say that while figures do not lie liars sometimes figure. I
shall do my Best to keep out of the Ananias club while I call your 
attention to some vital statistics on our present subject. These 
are based on a careful examination of recent catalogues of SEO 
colleges, for men or oo-eduoatlonal, EO colleges for women, 17 
technical sehools, and 50 state and municipal universities. The 
EEO colleges include at least one in each state and municipal 
universities. The SEO colleges include at least one in each 
state containing independent colleges, while the 50 state and 
municipal universities include all save a few Hew England states. 
The SO colleges for women are representative of class A colleges 
for women. The 17 technical schools are quite representative of 
their class, the trade or vocational schools found everywhere in
the country.
"These 17 technical schools, and I "believe all such 
schools in the country are alike in this respect, give no courses 
in the Bible or Religion. There is scarcely room for criticism 
here for we hardly expect them to do otherwise. ^
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"Let us come to the 220 colleges, a few for meh only,
most of them co-educational< I find that nine out of the total
\
give no courses in the Bible or Religion as pajrt of their regular 
classroom curriculum. These are Charlestown College, S. 0.,
Oo.lby College, Mo., Lehigh University, Pa., Hanover College, Ind., 
Hew York City University, University of Southern Minnesota,
Vfllliam and Mary, Va., Vincennes University, Ind., Mlddlebury 
College, Pour more offer courses in H. T. Greek only, Bowdoin,
Clark, Dennison, Geneva. Among the 50 state and municipal univer­
sities, the following offer no Biblical and Religious work;,
Alabama, Buffalo, Louisiana, Nevada, Hew Mexico, College of the 
City of Hew York, Maine, Purdue, Rhode Island State, Tennessee, 
Wyoming. Pour more give only H. T. Greek. Out of the list of 20 
colleges for women, only one, Hnnter, of Hew York City gives no 
courses in these subjects. Adding these lists together, we find 
that out of a total of 290, 21 give no Biblical and Religious 
instruction, with eight more offering Greek H. T. which practically 
amounts to the same thing, that is about two per cent of the total, 
a per cent which measured by mere quantity may seem a pleasant 
surprise.
"In the remaining number, 195 offering courses dn Bible, 
a count shows that there are in these colleges a total of 440 teach­
ers and executive officers engaged in giving instruction in Bible 
and Religion, an average of more than two teachers to each gohool. 
But only 83 out of the 195 have at least one teacher devoting full 
time and strength to this field, and of these 31 have special Bible 
Departments, Seminaries or Bible Colleges either as integral parts 
of the college or very closely affiliated with it. Subtracting 
even the total number employing at least one man for full time work
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in this department.^ that leaves 1222 colleges, more than half , 
which offer courses in the Bible and Religion but have these 
subjects taught by 'men who are doing other worh in the institution
and who have specialized in some other subject.
"In the February, 1917, Bulletin of the Association of
American Colleges, a study of the 'Efficient College’ is recorded. 
Sixteen typical colleges are chosen for the study and the committee 
finds that their average enrolment for the four college classes is 
165. Taking this as a basis and applying it to the 220 colleges 
in my list, I find that there are 90 having an enrolment of less 
than 165 students and ISO with 165 or more in the four classes.
Of these 90 small colleges. 20 have at least one man giving full 
time to Bible teaching but with exactly 10 of the number having 
„ecial Bible departments. That leaves only 10 out of 80 of the 
email colleges in the list having one man who teaches nothing else 
but Bible. On the other hand 63 of the 130 colleges having an 
enrolment over 165, have one teacher giving full time to Bible. 
Twenty-one of these have Seminaries of special Bible departments, 
or subtracting the 21 frOm 63.- leaves 42 of the larger colleges out 
of a total of 100 which have full time Bible professors, or 38 
per cent, as ovfer against 12* per cent in the case of smaller 
colleges. Taking the total number of colleges listed, with 83 
having at least one man giving full-time work to the Bible, that 
means 37* per cent only paying enough attention to Biblical and 
Beligicus instruction to dignify it and put it on a par with Language, 
History, Mathematics, Science, tec., and if you exclude from 
list, as I think ought to be done, those having special Bible 
departments, only about one-fourth of the total are so providing 
such work. And it must not be forgotten in this connection that 
ail these colleges save one-half dozen were established by some
religious denomination so that that particular denomination might 
have a church college. The retort may he that the colleges are 
doing the best they can with the resources they have. But what 
are these same schools doing in other departments? Take Latin 
for example. While among the 220 colleges there are only, nine not 
offering courses in the Bible there is not a single one not of^^ring 
Latin. There are 83 colleges having at least one man giving full 
time to the Biblical field including the 31 with special Bible de­
partments, 92 have men who teach only Latin, 86 others in which Latin 
is combined with some other subject, usually Greek, and 21 Latin 
teachers who are also deans, but all, 199 in number, have men who 
have specialized in Latin. Again in this list all but 15 of the 
total have music schools as part of the college, averaging at 
least three teachers per school or over 600 music teachers as 
compared to 440 teachers of the Bible. Moreover, all of these 
teachers of music and very few of them do anything else in connection 
with their specialty. And I suspect that a careful count in these
N
same schools would reveal more teachers of other specialties, such 
as agriculture, business, etc., than special Bible teachers.
"Pursuing our investigation still further we find that 
109 out of the 220 offer courses in Greek H. T., practically all 
given by the professor of Greek in those institutions. So likewise 
the courses in Philosophy of Religion or Psychology of Religion are 
given by the professor of Philosophy and Psychology. Thirty-six 
Presidents, five Vice-Presidents, five deans, and six local minis­
ters also give c'ourses in the Bible, while the rest of the work is 
given by professors of English, Latin, Hebrew, Education, Sociology, 
History, Rhetoric, Oratory, German, Economics, Archaeology, Geology, 
Ethics, Logic, Public Speaking. Pedagogy, Engineering, Chemistry, 
Librarians, Registrars, etc., in all 35 different departments teaching
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Billie as a side line. True enougli, many of these same colleges 
are compelled io double up in nearly all subjects, but nowhere else 
is there so much scattering as in the Bible and Eeligious field.
In only one out of the 21 Universities offering some Bible work is 
the Bible instructor also an eieoutive; and in the list of the 
colleges for women, only one executive is also giving Bible work, 
while in the 213 colleges, offering Biblical and Eeligious work,
ISO have teachers who must combine with their Bible teaching some 
other task in the college, or putting it still stronger more than 
300 teachers giving work in the Bible are also teaching .something
II
else or are acting in some executive capacity,
"Based on the above facts, carefully culled from the adver
tised wares of the colleges in the Biblical and religious field,
I indict the American college as guilty of sailing under false 
colors. One hundred and fifty years ago Hebrew, Greek H.T., O.T. 
Laws and Institutions, Psalms, Prophets, Christian Evidences etc., 
were the chief studies in the American college, and as I have 
remarked above, practically all of the Independent colleges were 
founded by some religious denomination, but today we witness the 
strange case of the Bible and the Christian Eeligion relegated to 
places of secondary consideration in the teaching function of the 
faculties. To offset this relapse, our attention is called to the 
fact that chapel is held every school d^-, where for most colleges 
attendance of the student body is required, and that all students 
are expected to attend some church every Sunday, while Bible study' 
courses are carried on in voluntary classes conducted by the Y.M.
and Y.W.G.A’s or in the local Sunday Schools.
"And, too, nearly every one of the catalo^es lay parti- 
oular emphasis upon the Christian atmosphere that pervades all 
olasses, the assumption being that the college is oaring splendidly
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for the moral and religious welfare of its students by having 
Christian men teach Biology and Geometry, Chemistry and Latin,
Economics and History, etc., hoping, I suppose, that the students 
may absorb from these men a robust Christian faith, though the 
intellectual foundations of that faith may never be scientifically, 
historically and philosophically discussed in well planned and 
well manned courses. As well expect to make a chemist of a student 
by having him frequently smell sulphurated hydrogen, or a physician 
out of him by shocking him periodically from a loaded Leyden jar."
Surveys of the E. E. A. Committee on Standardization £f
College Biblical Departments.
In 1917 this committee made an investigation of 2Z8 
institutions, mostly denominational, though some state universities. 
The part of the report as given herewith is taken from the E. E. A. 
Journal of April 1917. '''Colleges and educators are beginning to 
take no-tice that the Bible teachers' section of the E. E. A. is in 
earnest in encouraging the facts concerning what is being offered 
in this subject. It has been very interesting to observe the 
attitude towards this question of better standards, for Bible teaching 
that has been taken by the various presidents, professors, deans 
and registrars with whom correspondence has been established. It 
has also thrown much light upon the present statue of Biblical 
instruction in America. One cannot be altogether proud of it when he 
discovers that out of these 2S8 institutions, that represent 
practically the best we have in the country, only 64 can qualify 
for the A class or less than one-fourth, and that the majority are 
in the C, D, and E classes. And this is true notwithstanding the 
fact that the tests we have adopted are very modest in character, 
surely by no means magnifying the position any department should take 
in measuring up to collegiate standards.
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"There has been, however, much encouragement, as will be 
seen as our^ report proceeds. The fact that the best Bible teachers 
in the country are as a rule .taking a cordial interest and often 
an enthisiastic one towards the work we are trying to do is one 
helpful indication. .The fact that many college presidents are also 
taking this attitude, and many others are setting to work immediately 
to remedy conditions, is also encouraging. The fact that there is a 
general dislike to being classified in any but the A group and many 
vigorous protests against the effort as a whole and against classify­
ing a particular institution is another healthy sign,, at least an 
indication of the ir[5)ortance of the work, which opposition usually 
betrays. There has been some very kindly criticism which i^^^s 
well for us to take into consideration as we discuss the feasibility 
of proceeding with the work. But the most hopeful sign^ of all and 
the one that makes us believe the labor is worth while, is the fact 
that during the year there 'the're has been a decided improvement in 
the reports sent in by at least twelve of the institutions ^‘eporting 
at our last annual meeting. Pour have come up from the B group to 
the A group, one from 0 to A, one from B to B, three from D to C, 
and three from E to D. And we have had the testimony of more than 
one college teacher and president also that it has been of the greate.st 
help to him in approaching trustees and administrators to have this 
organization behind him.
"We still have much to contend with in attempting to place 
Biblical instruction on a par with other collegiate work. There is 
yet in some quarters, especially the South, a total misconception of 
the academic situation, an assumption that one hour a week of Bible -fami 
ed out to various istructors in other departments is quite suffi­
cient. This came out in the meeting of the Association of American
Colleges held in Chicago in January when various presidents arose 
to explain how adequate was the Biblical instruction offered in their
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institutions. Another difficult place in the woods we have to clear 
is the assumption hy Y.M. apd Y.W.G.A.^S that voluntary Bible study 
is really better on the shole than ourriculum courses.. Many college 
presidents have evidently been thankful to have the matter taken off 
their hands in this manner and disposed of without the necessity of 
appropriating funds to establish a chair of Biblical study. As to 
equipment it is not easy to make some institutions realize that any 
Sunday school maps they happen to have on hand and any theological 
books that swell the numbers in their library may not count in our 
standards. However there has been a very gratifying response with 
regard to the sample list of E50 books authorized by the Association 
of Bible Teachers in Colleges and Schools at their meeting in Hew 
York last December. Several presidents have said they would see 
to it at once that the list was completed in their libraries.
The plan that has been followed in the investigation has 
been first to send out a questior^ire embodying inquiries that would 
show the status of an insti:bution -concerning Bible study and frpm 
which it could be classified according to the eight‘tests adopted 
last yeah. After such a classification had been made, a list of the 
tests for each of the five classes was sent the president of each 
institution asking that he verify the classification. At the same 
time a list of the 250 books approved by the Association of Bible 
Teachers was enclosed and the maps recommended specified, namely, 
either the Palestine Exploration Fund series, the Kent-Mhdsen series 
or the George Adam Smith Atlas. In not a few cases serious dis­
crepancies oocured between the answers to the first paper and the 
second, the wisdom of sending the two papers being quite apparent. 
Where such discrepancies and misunderstandings have occured an attempt
has been made to clear them up so far as possible. The final result 
as now tabulated shows 64 in the A class, 30 in B. 74 in C, 44 in D,
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and E6 in E where no Bihle work at all ia offered. Of this total 
number, 11 are questionable -as to their right classification because 
of incomplete reports. About 180 out of the 238 have verified 
their classification by signing the tests officially, fhirty-four 
state universities and normal schools have responded, 20 of these 
showing that^some work in Bible is offered, four have the fine 
record of being in the A class, namely Michigan. Missouri, Texas, 
and Virginia, two are in the C class, and 14 have one or more 
courses offered in other departments, usually in the Department of 
English Literature. According to indications the Y.M.G.A. seems to 
be more vigorous in state institutions than elsewhere, thus making 
up in some measure the lack of curriculum. Bible study.
following are the names of institutions in the. A group.
RELIGIOUS EDUGATIOH ASSOGIATIOH - DEPARTMENT Of UNIVERSITIES 
AND COLLEGES; SECTION Of BIBLE TEACHERS.















------  Alma, Mich.
Baldwin City, Kan.
----  Berea, Ohio.
.--Lewiston, Maine.
— Bethany W. Va.
-----  Boston, Mass.
---  Bridgewater, Va,
---  providence, R, I.
































Michigauv University of 
Mt. Holyoke -----------
1--  Chicago, 111-
-----Hamilton, N.Y.
Colorado Springs, Colo. 
York, H.Y.
---^Davidson, N- 0-
-----  Denver, ColOt
--- Greencastle, Ind*.
_____  Des Moines, Iowa.
----  Springfield, Mo-
_ ____ Eichmond, Ind-
______ Fargo, H. Dak*
______ Baltimore, Md*
______ Grinnell, Iowa.




____ _ Haverford, Pa.
______ Hillsdale, Midi.
------  Hiram, Ohlo-
______  Huron, S. Dak.
_____ _ Decatur, Ill.
_____ _ Jamestown, H. Dak.
___ _ __Huntingdon, Pa.
_______ Palnesville, Ohio.
_______ Lake Forest , Ill.
------- Appleton, Wis.
_______ St. Paul, Minn.
________ A-nn Arbor, Mich.













Texas, University of ---------
Trinity College ---------------
Vassar ------------------------
Virginia, University of ------
Wellesley ---------------------
Wells -------------------------
The Western College for Women











—Iios Angeles, Cal. 
Northampton, Mass. 
Syracuse, N. Y. 
Tarkio, Mo.
• — Austin, Texas.
— Durham, N. C.
—Poughkeepsie, N.Y. 
Gharlotteville, Va.
---  Wellesley, Mass,
--- Aurora, N.Y.
---  Oxford, Ohio.
—,— Liberty, Mo,
---  Wilmington, Ohio.
---  Wooster, Ohio.
---  New Haven, Conn.
The 1918 report^ of the R. B. A. Committee appears in the 
R.- E. A. Journal of August 1918. A portion of it follows; "When 
this committee made its report last year we had 238 institutions on
our list, colleges and universities and a few normal schools, that 
had been examined according to the eight tests adopted in 1916.
Of these, 64 were to be found in the A class, 30 in B, 74 in 0, 44 
in D, and S6 in E where no Bible work at all is offered. Our task
this year has been two-fold, first to bring pressure to bear if 
possible upon those in the B? C? L? and E classes to raise their 
standards, and second to add tb our list other’institutions not 
yet classified. The final result brings the total of institutions 
classified up to 299. The A class now contains 79. Sixteen haye 
been added to this group and. one dropped into the B. class, presumably 
because of the exigencies of in^ar conditions and the necessity of 
doubling up work. Of the seventeen, six should have been included 
last year had there not been delay in the final reports. These are 
Cotner, University of Missouri, McMinnville, McPherson, Tufts, and 
Union. Three are new, the Bible Cbllege of Missouri, Wesley in 
North Dakota and Wake Forest in North Carolina. Six have come up 
in the A class from other groups, namely Mills, Mount Union, 
Occidental, Transylvania at Lexington, Ky., Woman*s College at 
Western Reserve, Yankton. One other would have come into the A 
class from B, namely Dakota Weleyan’, had it not been for wartime 
measures.
"The B class has changed from 50 to 43^ fifteen new insti­
tutions being added, three having come up from Class C, namely 
Illinois Woirtan^s College, Montana Wesleyan, and Carthage, Ill., 
five having progressed to Class A, and one dropping into B from A.
One has dropped into Class 0.
"Class G has increased from 74 to 84. Nineteen ne insti­
tutions have been added. Seven more having been partially investi­
gated but the preliminary questionaire having been s.ent back for 
fuller information has not been returned. Eight have gone up 
higher; one has come down from B; and one has had to suspend its 
department on account of the war.
"The D class has changed from 44 to 58, fifteeh new insti­
tutions being added and one dropped to E.
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"nine more institutions have “been added to class B, eight 
of them new, six of these being state colleges or normal schools.
"In closing the worh of another year, three facts are 
quite apparent to the committee. First it is a .stimulus to a 
number of colleges to have a national organization behind the Bible 
work, holding up the standards that are generally agreed upon. 
Correspondence has shown that in more than one case when a presi­
dent or professor of an institution has understood that the qu0Stion*rL- 
aire was sent under the auspices of the Religious Education Asso­
ciation and that t^e classification of the A group was to be made 
public, he has paid respectful heed to our request for information.
Our colleges are evidently making progress in meeting -these standads, 
Second, the work is just begun and can be most effectively aided by 
the corresponding members within a comparatively small territory 
where they are personally known. The number of corresponding 
members should be increased and the territory gone over each year 
to see if improvement cannot be made. The most satisfactory 
results have come from these states that have been most carefully 
looked out for in this way. These corresponding members can become 
of the greatest personal helpfulness in many cases. Third, one 
task for the coming year is to make a few institutions that have 
raised objections to the tests see the reasonableness in the 
endeavor to raise the standard of Bible work as a whole throughout 
the country.. It is by co-operation and exchange of ideas that our 
Biblical departments are to be saved, not only from inadequate 
teaching, but from narrowness of view and an exclusive attitude
t
that is not wholesome in this day of service.
"Sincere thanks are due to all who have assisted in going 
on faithfully with what we have set ,our hands to do, especially in 
this year when war interests have been so absorbing.




























_______ - Meadville, Pa.
_ _______ Alma, Mich.
Baldwin City, Kans.
---  Berea, Ohio.
---  Lewiston, Maine.
---  Bethany, W. Ya.
---  Columbia, Mo.
---  Boston, Mass.
---  Bridgewater, Ya.
— Providence, R.I.
____ Bryn Mawr, Pa.
___- Indianapolis, Ind.
---- Horthfield, Minn.
---- Hamilton, H. Y.
Colorado Springs, Col.
----- Hew York, H. Y.
_______ Bethany, Hebr.
_______  Davidson, H.G.
-------  Denver, Col.
•- Greencastle, Ind.
---- Bes Moines, Iowa.
----  Springfield, Mo.
----  Richmond, Ind.
------ Fargo, H. Dak.
---- Baltimore, Md..
---  Grinnell, Iowa.









James Millikin University -----













Ohio Wesleyan University -----
Penn---------------------------
'Piedmont ----------------------









__________  Hillsdale, Mich.
---------- Hiram, Ohio.
— -------- Huron, So,. Dak.
__________  Decatur, Ill.
__________ Jamestown, Dak
------- ’---Huntiilgdon, Pa.
________ _ painesvilla, Ohio.
_____'-----Lake Forest, Ill.
---_------- Appleton, Wls.
-- ------- St. Paul, Minn.
----------  McMinnville, Ore.
---------- McPherson, Kans.
Mills College P.O.,’ Cal.
--- South Hadley, Mass.
-----  Alliance, Ohio.
-------  Evanston, Illi
-----Ohdrlin, Ohio.
-------  Delaware, Ohio.
-------  Oskaloosa, Iowa.
-------- Demorest, Ga.
-------- Ashland, Va.




------- Durham, N,. C.
Ttrfte-----------------------
Union College -------------------
University of Chicago ----------
University of Miseouri ---------
University of Michigan ---------















- College View, Nehr. 
Chicago, Ill,
- Columbia, Mo.
Ann Arbor, Mich. 
Charlotteville, Va. 
Boughkeepsie, H.Y,
—Wake Forest, H. G. 
--- Wellesley, Mass.







- Eew Haven Conn.
- Yankton, So. Dak.
^“^Randolph-Macon Woman’s College, Lynchburg, Va., annoimces 
an additional course to begin October 1918, which will entitle this 
college to "A” standing.
The 191© report of the R. S. A. committee states'thatvdur­
ing 'the*yeAr 6nly'one''college'‘'^Dartmouth) had made application for 
listing in a higher rank. Upon the presentation of its work it 
was placed in the "A" class. The report states that there were many 
colleges wishing to enlarge their work in the field of Biblical 
teaching, Some had made plans for doing so but conditions during 
the war prevented them from being carried out.
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duality of~ 'Cotirses Of'fere'd."
With little exception,* the foregoing surveys have dealt 
largely with the quantity of Bihlloal and religious courses offered 
in church colleges. The quantity was found to he insufficient.
But it must also be said that the quality of the work offered is 
far from satisfactory. Some of the courses are taught by over­
worked and untrained teachers, who add Biblical courses to an 
already heavy program or schedule. Some are taught by what Bishop 
Thomas Uicholson calls "narrow tradltionalistBri bigots, or weak and 
nerveless men who expect to be protected by ecclestical or religious 
sanctions from the searching tests of truth and efficiency which 
come to other men." Unless the Biblical courses are in the hands 
of highly trained, scholarly men, they will not win the respect of 
the student body and they will bring religion into disfavor on the 
college campus. Some of the courses are taught by highly trained 
specialists who bring the methods or research of the graduate school 
into the undergraduate college. These men are the greatest offend­
ers of all. College need not the problems and methods but the results 
of Biblical scholarship. They need spiritual food. Under the name 
of academic freedom many professors exercise a license' to teach 
their own doubts. By insinuations, shrugs of the shoulders, and 
unoomplementary reference.s to the unscientific beliefs of the 
fathers, these newly commissioned instructors kead their classes to 
conclude that scholarship and a belief in God are incompatible.
Courses heading to Heliglous Educatiorr as a Vocation or 
Profession.
The surveys discussed above have had practically nothing 
to do with the work of the college as it is related to the prepar­
ation of teachers of religion. They have dealt almost altogether 
with Biblical courses offered. There is a growing feeling among
* f-w«
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those interested in the religious education of the children and 
young pedple of our nation that the college, though while not a 
;professional schopl pirimarily, has a real responsiliility ‘in the 
matter of furnishing the country with trained religious and social 
teachers and leaders. But this idea^though it has some Strong 
advocates in the last few years, is comparatively new. And though 
eonsiderahie propaganda has been carried -on, the church and the 
colleges are only beginning^ to realise how serious is the situation 
and hpw absolutely essential it is to the colleges to furnish the 
vast number 'of teachers, ministers, missionaries, Sunday School 
professional and lay leader's and workers that are needed now and 
will be needed in increasingly greater numbers in the future. As 
an illustration of the facts that the feeling of need is still 
insufficient', the following quotation from an article on "Eeligiois^ 
Education in colleges for women" 'by Prof. Irving G. Wood of Smith 
College, Northampton, Mass., in E. E. A. Journal, Dec. 1916, ds 
valuable. Prof. Wood says, "Some of the colleges for women are 
giving instruction in the history and principles of religious 
education. Most of them', however, 'have not yet offered such courses.
I
The Butjeot is >new, properly equipped teacliers are rare, and tlie 
content and method of a course adapted to college needs is yet a 
matter of experiment. Doubtless more oolle-ges will- take up such 
work in the future, but the feeling is widespread that it is not 
best to undertake it until ,it can be done well, and until there ia 
a distinct feeling of its need on the part of both the college 
community and the public at large," Of course this statement was 
made three years and a half ago and a few colleges have -made some 
effort toward offering courses in this field since the article 
was written but progress has been slow and the feeling expressed by
Prof. Wood seems to be prevalent^
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That some of the denominations, even the larger ones, are 
not yet al'ive to the situation may he illustrated by reference to an 
article which appears in the Peb. 19E0 issue of the "Christian Student"^ 
an official publication by the Board of Education of the Methodist 
Episcopal Church. The article is written by President Joseph R. Ear- 
ker, Illinois Woman*s Oollege, Jacksonville, Ill., and is entitled, 
"Making the Schools and Colleges of Methodism Fully Efficient." In it 
President Harker say's, "Making the schools and colleges of Methodism 
fully efficient is one of the most fundamental problems of the church. 
There are more tasks awaiting accomplishment than ever before, more 
doors of opportunity wide open. The church has laid more money on 
the altar than ever before for these multiplied opportunities. The 
outstanding need is for men and women of ability, consecration, and 
education, to enter these-open doors and work out these awaiting tasks.
"These men and vsomen, coming from the homes and through the 
Sunday Schools and Spworth leagues of the church, must needs pass 
through the schools and colleges of the church. If these schools and 
colleges are inefficient, if they carmot give these choice youths the 
etjuipment in body and mind and soul that they must have, if they fail 
tq send them out thoroughly furnished, where shall we look for adequate 
leadership? These school years determine the potentialities of their 
whole life; if they do not in the college receive preparation and in­
spiration and seal for life tasks, when and where can it be done?
"The vfiiole matter can be expressed in two sentences:
"The success of the program of the Kingdom depends on ade­
quate leadership.
"The road to leadership leads through efficient schools and 
colleges of the church.
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"It follows that it is the first business of the church to 
see that its Bohoole and colleges are made fully efficient, and that 
haequat’e provision be made to secure fo.r every one of its choicest 
young people the opportunity of securing in our own schools the best 
possible preparation for the service of the church.-----
"Vife therefore ask:
"When is a college fully efficient?
"What do the colleges of Methodism yet lack to bring them 
to this standard?
"How can it be done?"
Prof. Harker answers the first question by a discussion of 
minimum academic standards and a minimum of financial standards. He 
answers the second question by a discussion of the financial needs of 
the colleges and the need of finding young people who ought to be in 
college and seeing that they are brought in and have opportunity for 
full rounded development while they are in. Zeal and atmosphere and 
experience and consecration are stressed, but there is no mention of 
definite religious training, which would fit the young people in a 
definite way for rendering real service.
In answer to the third question there is some reference to 
training in religion and to the matter of college organization for 
the direction of the students* religious life, but the ma;ior portion 
of the discussion of this question is given over to the matter of en- 
dowment and income.
This article is illustrative of the fact that apparently 
the colleges and educational boards of the church are thinking mostly 
in terms of money and academic standards. I have read many articles 
and addresses during the 3a st few years dealing with the church col­
lege and the most noticable feature of all of them was the absence of
40.
discussion of the real thing for which the church college is supposed 
to exist and for which It takes the people 's money, namely, the gir- 
ing to its young people a religious education. ^
There are some hopeful signs, however. Some of the leaders 
in the educational work of the different denominations are hestirring 
themselves and the natter is certain to occupy a ]a fge place in the 
field of discussion if not of effort in the not far distant future.
The Religious Education Association is endeavoring to create sentiment 
in favor of more Biblical teaching and the introduction of courses 
leading to religious education as a profession. The Sunday School 
Council, through its committee on Teacher Training makes the follow­
ing tentative proposal for a curriculum to be introduced into denom­
inational colleges and recommends that a certificate be issued by the 
respective Sunday School Boards to students who take, during their 
college course, the twelve hours indicated:
Bible---------------------- ---------------------------^
Educational Psychology^---------- 1----------------
Principles of Religious Education)---------------- -)
History of Bduoation--i----- --)--------------------
" " Religious Education)^-------------------
in Recent Times )
Materials an^ Methods of Reli- )
gious Education (including thd ) ^
creation and promotion of a )--------- ---2
program for the local church, )
together with a study of curricula and) 
methods. )
Elective: may be taken in Church 
History, Missions, Comparative 
Religions, Ethics, Sociology, 
Philosophy of Education 12 hours.
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The following also serves to show that Eduoational Committees are 
looking in the right direction.
SOUTHERN MBTHODIST COLLEGES.
(Report of the' Joint Committee of the General Sunday School Board and 
Board o:^ Education on the Curriculum for Religious Education in the 
Colleges and Academies, ^Memphis, Tenn., March 4, 1919.)
"It is reccmmended that A and B grade colleges offer for 
college credits as a special curriculum in training for religious
/
leadership courses distributed in session hours as follows:
"1. Bi'ble, not less than three hours nor more than six hours.
"2. Principles of Religious Education, treating the nature 
and ideas of the child, individual differences, the laws of learning, 
and the unifying influence of religion in determining the fundamental 
aims of education, three hours.
"3. The History of Modern Education, giving the historical haok-^ 
ground of present theory and practice in religious education, two 
hours.
"4. The Modern Sunday School, methods of teaching, uses of sub­
ject ma.tter, available materials and activities, the study of the 
modern Sunday school as £t is and ought to be in order to enable the 
Church to meet its full responsibility in religious education (model 
lessons for different stages of childhood showing uses of materials 
and subject matter should be included), two hours.
"6". Electives, five hours, chosen from the following subjects: 
Bible, Church History (including denominational). Social Teachings of 
the Bible, Christian Ethics, Christian Missions, History of Religions 
Introduction to the Philosophy of Religion.
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"fhat a certificate in religious education "be awarded by the 
General Sunday School Board through its Department of 5Jeacher-Training 
in co-operation with the local faculty concerned for the coiapletion of 
twelve hours as follows: Bible, at least three hours; Principles of 
Religious Education as outlined above, three hours; History of Modern 
Education, two hours; The Modem Sunday School^ two hojirs; and'two 
hours chosen from the list of electives given below: Bible, Ghurch 
History (including denominational), Social Teachings of the Bible, 
Christian Ethics, Christian Missions, History of Religions., Introduc­
tion to the Philosophy of Religion.
"That in the colleges that do not have a separate Instructor in 
religious education the courses in the principles of education and 
the history of education already offered for teachers with suitable 
adaptation may be accept ed as meeting the requirements for the cer­
tificate, such adaptations to be subject to the approval of this 
Joint committee.
"That the Junior colleges offer for college credit a three hour 
course composed of The Bible and The Modem Sunday School as outlined 
in course 4 above*
"That the academies offer one unit in the Bible in regular class­
es or in the Sunday School under proper supervision.
Student Religious Life*
Ho surveys to determine what the colleges are doing in the 
matter of the students* religious life and activities lave been made, 
with the ezception of the questions dealing with this situation in- 
kidded in the questionaire sent out by the American Education Depart-
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ment of the Interchurch World Movement Survey. The writer examined 
a considerable number of the returned questionnaires and found that 
the colleges for the most part apparently were paying very little at­
tention, as far as faculty direction is concerned, to the students* 
religious life. The answers, for the most part, were to the effect 
that the students* religious life was in the care of the Young Mens*' 
and Young Women*s Christian Associations, or of the pastors of the lo­
cal churches. Some of the colleges stated that they had student pas­
tors, but those in which there is any well worked out scheme for fa­
culty-student direction of religious life are few and far between.
17. Heoommendations and Conclusion.
Eo education is complete nor satisfactory which does not 
contain "an adequate aoqiialntance with one of the most universal, 
continuous, influential, and interesting phases of civilization and 
experience." If religion is a permanent and vital factor in the 
lives of men, it is entitled to a place in the college curriculum 
along with science,.philosophy, mathematics, history, and other cul­
ture subjects.
By far the large majority of our college students graduate 
without having given any attention whatever to the problems of reli­
gion. Their time is largely taken up with literature, history, 
science, philosophy, political science, and sociology. The colleges 
have not given religion a place in the curriouia commensurate with its 
place in life. The result is that the graduates do not take the 
same place in the religious life of their communities that they do 
in the business and political life. If religion is to be taught in 
any comprehensive, systematic, and thorough-going way, it must heoome
For an institution founded
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an integral part of the college course, 
hy Christian philanthropy to compel a student to study the history of 
politics, and refuse him an opportunity to study the history of reli­
gion is. without defense. And yet most of our college students could 
not study church history, comparative religion, philosophy or psychol­
ogy of r,eligion, Bihlioal history, or leterature, the “biography or 
ethics of Jesus, or the principles, methods, and materials of reli­
gious education if they wanted to. Other subjects make up the entire 
curriculum.
The hoy who enters college is entitled to the privilege of 
Bihlioal and religioustraining in every year of his college course. 
And these courses must not he farmed out to Y.M.G.A. student teachers 
or any other auxiliary agencies. fhey must he a part of the curric­
ulum. And not merely as electives. They must he given an equal 
place with philosophy, political science, history, mathematics, etc.,
i
and taught in the same scholarly manner. 5?hey must not he discrim­
inated against as regards majors and minors. -Anything* less than 
this is either a denial that religion is a vital factor in life, or 
an admission of cowardice on the part of the college faculties.
(W* A’thearn).
Beligious Life and Organization.
The distinguishing feature of the denominational college 
should he that it included Christianity in its working program, not 
only in studies pursued, hut in student life. The denominational 
college which really desired to function as such should make the re­
ligious life of the student body a matter of faculty concern, and not 
leave it entirely to student initiative or to extraneous organizations, 
as the Young Men's and Young Women's Christian Associations. These
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organizations' have their value and may he used in the program of the 
college, hut the initiative for the religious life of the institution 
should he in the governing, bodies. The college will he Ghristian if 
there is a definite Christian purpose in its government. It should 
have a standing committee on Religious Life through which it could 
supervise the religious development of the student body, just as it 
has standing committees on discipline, athletics, student publications, 
etc,, for the direction of those interests, fhis committee ^ould be 
wisely chosen and should he made up of those members of the faculty 
who have at heart the religious needs of the students and will put 
forth effort intelligently to provide for these needs.
This committee should work in conjunction or cooperation 
with the studP^'ts* council made up of representatives of the classes 
and various students organizations, and with the student pastor if 
there is one. Community harmony and cooperation should be secured 
through some kind of a community council made up of the local pastors, 
Sunday School Superintendents, and other influential comiminity leaders. 
This committee should give careful consideration to the number and 
quality of religious courses available to the students, including 
Biblical courses, courses in principles and methods of teaching reli­
gion, and courses related to these such as e.thics, religious psychology 
and philosophy, and social science courses. It should recommend to 
the faculty any changes it may see fit to make and the faculty should 
carefully consider its recommendations.
All curriculum courses in religion and all credit courses 
and other recommended courses offered in the church schools of the 
community should he puhlished hy this committee in a special folder.
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mailed to all prospective students, and presented to each student 
before he enrolls at the beginning of each year or semester. 5?he 
student organizations should actively solicit each student for enroll­
ment in these courses. These organizations should promote and pop-r 
ularize courses given under faculty supervision in the college or com­
munity rather than attempt to give courses on their own account.
\tss"Abundant opportunity should be given the students to give e3cp#»KLon 
to their religious 'life. Here again the Christian Associations will 
find their place. The social, devotional, and benevolent activities 
should be planned by the churches, and the college organizations 
should promote the activities of the churches rather than plan to 
supplant them by functions strictly related to the college or the 
Christian. Associations."
Curriculum Organization and Studies.
Religious instruction in church colleges should include 
three groups of subjects;
a. Religion, including philosophy, psychology, and history of 
religion.
b. Biblical Religion, Including its history, literature and 
teachings.
0. Practical Religion, including principles, methods of mate­
rials of religious education, church work, and Christian 
Ethics.
In small colleges with limited resources and faculties it 
is necessary and advisable to bring all of these courses into one de­
partment, calling it the department of Biblical Literature and Reli­




courses in philosophy and psychology of religion and the Christian 
ethics may be included in the department of philosophy or psychology.
In the latter case there should be close affiliation between those 
departments and the department of Biblical Literature and Religious 
Education. In colleges where the resources are sufficient, there 
should be curriculum organization as follows:
1. Department of Biblical History and Literature.
'V*! The character of the work of this department is set fotth in 
an excellent manner by Prof. Walter 3. Atheam, in Religious Education 
and American Democracy,pp.355ff.
"Purpose of courses in the departments:- The central purpose 
in offering courses in Biblical history and literat.ure should be frankly 
for .religious values in the personal lives of the students. '-^^he courses 
will have historical and literary value, .but these values are secondary. 
The primary function of algebra is the development of the studnnt’s 
power for abstract conceptional thought, its secondary value may be its 
use in the mastry of physics. The primary function of geometry is its 
value in increasing one*s capacity to appreciate special relationship; 
it has secondary^ values as well which would entitle it to a place in 
a course of study. In like manner. Biblical History and Literature 
have their chief value in the development of the religious capacity 
of students. To neglect this function and teach these subjects merely 
as history or literature, or as a means of developing in the pupias 
"the historical method of approach" is to eat the husk and throw away 
the kernel. The teacher worthy of a chair in such a department will 
be able to teach these subjects for their religious value without let­
ting them degenerate into easy "snap" courses which are unworthy of
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year.. But there are compelling reasons for offering Bible courses
I
in the freshman year;
(1) The student in the freshmanyear faces many temptations.
He is away from home for' the first time. He possesses a new freedom 
from restraint, A course in religion will serve to steady and give 
ba-lance to the student at this critical time.
(2) Prom upper classmen who are study.ing scienq^e and philosophy 
the freshman will get his first taste of critical skepticism. To 
resolve the first doubts, and prepare the student for the science and 
other subjects calctilated to disturb the faith of youth, there is 
nothing ^letter than a Biblical course tjiat shows the student that he 
docs not need to lose faith in God or the" Bible or the church in order 
to accept the teachings of modern science.
The content of the freshman year varies widely:
(a) The subject may be approached from the standpoint of the 
student*s present moral and religious needs. This method has been 
followed by the Christian Associations in preparing their series of' 
"College Voluntary Study" text-books.
fb) The subject may be approached through an outline study of 
the world*s needs and the world’s religionsi
fc) The subject may be approached through the study of great 
religious personalities, ^he Life of Christ or the Hebrew Prophets 
would introduce the student to the great ideals of religion and 
strengthen religious convictions,
fd) The subject may be approached through a chronological study 
of the Bible,
(e) !IJhe subject may be approached objectively with reference to 
the history of the Bible itself.
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aoademie rating. These courses ought to he the hardest courses on 
the campus, hut they ought also to he the most absorbing and fasci­
nating.
h. Requires courses:- Given the right kind of a chance, Bib­
lical courses will ‘be elected by students without compulsion. There 
are some valid reasons, however, advanced in favor of a limited 
number of compulsory courses in this field. Many students come to 
college ignorant of the ^ibie or prejudiced against it because of 
po'or teaching in their local church schools. If they are requited 
to elect one course in the freshman year it hringe them into ccontaot 
with a new interpretation, or gives them their first insight into* 
this wonderful literature. The student’s need of religious inter- 
pretatipn just when he is to approach the disturbing problems of 
biology, psychology, philosophy, etc., is also offered as an argument 
for required Biblical courses in the freshman year. In some insti­
tutions, Biblical courses are required in the senior yesx on the 
ground that in that year the students are deciding great life ques­
tions, preparatory to their life careers, and they diould not be per­
mitted to omit religion from the sum total of influences which de­
termine their final view of life.
o. When offered:- Some colleges offer Biblical courses only in 
the junior and senior years on the ground that the students cannot 
appreciate the modem approach until after they have been introduced 
to the scientific method in the earlier years of the course. It 
would be as sensible to refuse to give them bread to eat until they 
had mastered the chemistry of food and the scienoy of a modern bakery’. 
Moeeover, a large percentage of college students never reach the junior
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I am Gonvinoed that the best way to approach the problems of 
the Old Testament is through an intensive study of the life of Christ 
and the Hebrew Prophets. I am also oonvinoed that the 'student"*s 
personal, campus problems can best be solved by a sympathetic study 
of the .Life of Christ.
The method should be psychological rather than chronological.
In this case the psychological is the biographical methQd - the 
teaching of a great religious personality. The chronological and 
literary courses may properly follow in the later years of the course.
d'. Humber of Biblical courses;- Enough work should be offered 
to provide a major in the subject. However, there is need of caution 
'against the unnecessary multiplication of the courses. A few basic 
courses skilfully handled eachyear will be better in the Ipng run 
than periodic excursions into new fields from year to year.
e. Standing of courses;- Biblical courses should have all the 
academic advantages offered to other courses. They should be con­
ducted in such a manner as to retain this standing .in the eyes of 
students and faculty alike.
f. Atmosphere:- A church college should provide an atmosphere
in which Christianity will not always be on the defensive. It ^ould 
be apparent that the institution stands enthusiastically behind the 
courses in religion; that they are no't sin5)ly tol'erated as subjects 
for ridicule of professors in other departments, but that they are 
regarded as a vital part of the life of the institution. Many Biblical 
departments are suffering because of unfavorable atmospheric condi­
tions. ,
g* Qualifications ^and training for professors;- There is no
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other' department that demands of its professors a higher type of 
personality and a more technical training. It is a great mistake 
to entrust Biblical courses to teachers who are untrained. Pro­
fessors in this department need to be reminded thdt training in 
Biblical history and literature does not prepare them to teach 
religious education, comparative religion, or any other subject 
which may be suggested to the denartment.
h. Apparent needs- of this department:- The most apparent 
needs of this department seem to* be;
(1) The standardizing of entrance courses.
fS') Institutional backing which will provide 
the proper atmosphere*
(3) Equipment in the form of libraries, lab­
oratories, etc.
(4) Graduate courses specifically preparing 
professors for this department.
'(5) Professional consciousness. ^he lEwly
organized -Association of Bible Instructors 
should help to meet this need.
2, Department of Religious Education.
The work of this department should be the teaching of the 
theory and method of teaching religion. It ^ouH include religious 
pedagogy, organization, administration, and practice of religious ed­
ucation.
This field as a separate department in the colleges may 
be expected, and indeed ought, to develop slowly. The subject is
comparatively new, textbooks and materials are scanty, there are 
very few men prepared to handle courses, and there is yet no thorough 
differentiation of oDurses. The churches, long denied the help of 
the colleges in the training of religious teachers, are coming to 
demand that this subject be given adequate recognition in the col­
lege curricula. This is a case, hoiyever, where the colleges should 
"make haste slowly." This growing demand must j^ot be supplied by 
an influx of chairs of religious education with professors in charge 
who have not had scientific training in this special field. At 
present, Boston, Yale, Columbia, and Chicago Universities are doing 
good work in the training of teachers for this field, but even their 
departments of religious education are still in the making. Boston 
University has established a School of ^^eligious Education coordi­
nate with the other schools of the University, but owing to the dif­
ficulty in securing necessary funds and the lack of trained men its
plans have far exceeded its accomplishments. It must be said, how-
Jever, that it is with‘’a close rival and bids fair to continue to be 
the leader in this department of its work. Several of the smaller 
colleges and universities hre making some contribution, among which 
should be mentioned Drake, Grinnell, University of Southern Califor­
nia, Oberlin, Ohio V/esleyan, James Millikin, University of Minnesota, 
University of Iowa, and Eargo.
Another quotation from Professor Athearn, Religious J^duca- 
tion and -American Democracy, pp.340 to 343, well sets forth -the 
general plan that should be followed in building the curriculum in 
Religious Education.




^ A college course should broaden life*s interests, provide for 
the discipline which comes from the concentration of mind upon a 
major subject, and relate the student helpfully to great life prob­
lems* The old'View of culture courses devoid of utilitarian value 
still persists in some quarters* One college president replying 
to my question-circular said: "Our courses are not intended to pre-- 
pare our students to do anything*" and a few others echoed this 
sentiment as an apology or explanation for not giving back t,o the 
church which founded them graduates prepared for any definite ser­
vice in the church. VThen modern psychology modified the doctrine 
of formal discipline it took the support out from under the old 
time culture courses and made necessary the erection of new and more 
scientific standards for evaluating courses of study* The colleges 
are gradually making the readjustment to the new order of things* 
'-'At the present time nearly all colls-ges require the students 
to carry a major subject of from eighteen to thirty semester hours 
and permit as high as forty-five hours out of the 120 required for 
graduation to bo selected from a single department of knowledge. 
This piactice gives training in concentration and encourages grad- 
uate study and specialization* Most colleges also permit from
i
twenty to thirty, hours out of 120 to be specialized and vocational- 
ized, 5!his enables "combined" courses to be created and shortens 
the professional courses one year* This is a common^ practice in 
law, medicine, theology, and education. Without doing violence 
to the present practice of standard colleges, religious ediication 
may ask for the customary majors, minors, etc., just as rapidly as
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coui^ses can "be developed to provide the required hours in this field. 
Three or four of my respondents objected to the introduction of pro­
fessional courses in religious education. An examination of the 
catalogues of the complainants revealed the fact that each school 
had a department of education offering vocationalized courses. It 
is safe to assume that, without endangering its academic standing, 
a college may do as much for the church in the training of religious 
teachers as it does for the state in training secular teachers.
^ Tn the Freshman and Sophomore Years Subjects Should be 
Offered that lead up to Sepcialized Study of Religious Education
in 'the Junior and Senior Years.
' ' ' I - I - - - ■ - - - I - ^
''All will agree that specialized studies should be limited to 
the junior and senior years. There are, however, certain intro­
ductory and related courses that should be taken in the freshman 
a,pd ^Qphpmore years. Biblical history should come in the first two 
years, and general psychology should be taken in the sophomore year. 
There are also certain courses in the history of education, includ­
ing moral' and religious education, that can be well given in the 
sophomore year.
In order that students be introduced to the wide range of elec­
tives in the humanities open to upper classmen it is common for 
colleges to offer a two-hour introductory course in the social 
sciences to freshpien and sophomores. The same thing is done in 
the physical s6ien6“es, There is even greater r'eason for offering* 
freshman and sopiomore students an introductory course which will 
open up to them the wide range of advance courses in the field of 
moral and religious education.
^ The fact that no one can escape the responsibility for the ed,-
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ucation of children either in the home or in their community, and. 
the further fact that religion is a universal problem which none 
can escape, make it incumbent upon the college to take advantage 
of the, first years of the college course, when students are most 
susceptible to religious influence, to establish religion as a per­
manent life interest and to direct students into fields of rediglous 
service. When it is remembered that many students do not go be­
yond the Junior college, it is all the more evident that they ^ould 
be given an insight into modern methods of moral and r.eligious ed­
ucation before leaving college.
"All this can be done without sacrificing the academic standing 
of the college or establishing a precedent which -is not already con­
ceded to every other interest represented in the college curriculum.
Practice teaching and Observation Should be Provided, and the 
Professional Spirit should be Created,
'"''The reports show that nearly all of the colleges having a spe­
cially trained man irl charge of religious education have established 
some plan for observation and practice. This tendency should be 
encouraged. But intending teachers need more than apprenticeship 
privileges. There should be provision for illustrating methods of 
teaching under laboratory conditions. !lhis‘ makes it necessary for 
illustrating methods of teaching under laboratory conditions. This 
makes it necessary for the college to have absolute control of the 
school that is to serve as its laboratory. A departmental library 
will properly follow, and exhibits. Finally, religious education
olube, of which there are already seven, parallel with English, 
German, mathematics and other departmental cluhs, are an excellent 
means of fostering the spirit that will lead the best adapted and 
best trained students to go forward to strictly professional train- 
ing for religious education as their life work.
A department of religious education could be established 
with a major subject of from eighteen to twenty hours of religious 
education and two minor subjects in closely related fields, total 
forty to forty-five hours. The core of this group of courses 
could be four courses as follov/s:-
Principles of Religious Education 4 tO 6 hrs.
Child Psychology (noting religious developgient) 4 hrs.
Organization and Administration of
Moral and Religious Education 4 hrs.
Bo better conclusion could be made to this discussion 
than with a quotation from a successful minister and educational 
administrator, J. Percival Huget, in an article entitled ""The org­
anization of college courses in Religious ■Edxication.” - R. E. A. 
Journal, June 1912,
"That there is a proper ^ield for distinctive schools of 
religious pedagogy is readily and heartily admitted. Indeed, the 
ideal preparation for experts in religious education is in a semi­
nary with appropriate special courses or in a school of religious 
pedagogy, after a full college course. This does not alter the fact 
for which this paper will contend, that there is a place for college 
courses in religious education, on the one hand, as preparatory to 
the later more extensive and more professional training of the 
seminary, and, on the other hand, for that larger number who, with­
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out seminary training, must do either professional or voluntary work
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as religious leaders.
''How, while this paper has frankly in mind the possibility 
of the training by our colleges of young men and young women who 
shall go into the work of our churches as assistants, Sunday School 
;vorkers, visitors, etc., - exactly as others now go into the public 
schools or into settlement work, - there is another even larger and 
more important service which the colleges are now rendering, and 
may render in still larger degree. fhis is the provision in cur­
riculum, in personnel of faculty, and in substance and spirit of 
instruction, of that equipment in knowledge of the Bible, of reli­
gious pedagogy, and of modem methods of church and Sunday school 
work which will send college graduates back to the Church trained 
and inspired for genuine and effective religious leadership.
'''A part of the criticism for the failure of college-trained 
young men and young women to find more largely their place in life 
and work of the Church must be laid at the door of the Church, but 
a part may also be justly laid at the door of the college. The 
college must prepare for life and service; and because so important 
an element in life and so noble and ever present an opportunity for 
service is presented by religion and religious leadership, the col­
lege will sadly fail in one of its greatest missions if it ignores 
or denies its obligation and its privilege here.
'■'By far the greater part of the teaching in the Sunday 
school and the directing of mission study classes, etc., is done 
and must continue to be done by volunteer workers. If these workers 
are cultured and refined, so much the better. If they are college 
trained, better still. If, in connection with their college courses
i
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they have speoialtraining for this important work, best of all.
'''■ Fox the purposes just outlined, the courses needed are 
not so many or so special as to require any modification of the 
standard college curriculum. The courses are such as should of 
right be found in any true college, and certainly in every college 
founded and sustained (as most are) by the faith and sacrifice of 
Christian men. These courses, too, are of true cultural value, 
and should be provided for the student*s own sake, entirely apart 
from the thought of preparation for the service he may later render.
The college offers courses in biology, in anatomy, in 
chemistry, leading toward the study of medicine, 6nd does it withoutin 
any sense becoming a medical college. It offers courses in mathe­
matics and physics, leading toward preparation for civil or electrical 
engineering, and does it without becoming a school of technology. So 
also itmay offer courses affording preparation for leadership in 
religious education without becoming either a divinity school or a 
^ normal college. A college is never so truly a college as when it 
gives to its students and graduates a broad, liberal culture and at 
the same time sets them forward on the way to useful and successful 
service in some worthy and definite field of endeavor.
'''We shall do well in closing this discussion to return for 
a moment to the volunteer worker. Religion has always been and 
must ever continue to be greatly indebted to the men and women whose 
work is wholly unpaid, a free and willing offering of time and 
talent. Here is the field where, after all, college courses in 
religious education will have their greatest and most lasting ac­
complishment. For every young man or woman who will become a 
pastor's assistant or a Bible school director there will be scores
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who will share in the wort of their respective churches and com­
munities without money and without price. These are the men and 
women whom the college should send hack, not less interested and 
less effective than before, hut with broader understanding, better
J/equipment, and holier purpose.
